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INTRODUCTION 
CHAPTER I 
INTRODUCTION 
The purpose of this study was to determine a ba~ 
sal list of world history terms appearing in a sixth 
grade world history course made up of units on Early 
Man, Egypt, Southwestern Asia, Greece, Rome, and the 
Middle Ages. An attempt was made to discover what his-
torical terms commonly appeared in textbooks suitable 
for such a course and. to retain only those terms in-
l/ 
eluded on the American Historical Association List. 
An objective test of multiple-choice responses was 
constructed for the purpose of identifying these terms 
and this test was administered to the entire sixth 
grade population of a town in Massachusetts, 247 pu-
pils in eight schools. All of these pupils had com-
pleted a sixth grade course in world history. 
The test results identified those words which 
presented the greatest difficulty for the majority of 
those pupils tested. Such words, it would appear, 
might well receive far greater emphasis by teachers 
of this subject. Since other words were recognized by 
if Truman L. Kelley and A. a. Krey, Tests and Measure-
ments in the Social Sciences, Charles Scribner's Sons, 
193 , PP• 502-609 
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a very large percentage of those taking the test-, any 
pupil whose response wa-s incorrect might be identified 
as one who needed assistance in developing mea-ningful 
relationships for such a term. 
The most comprehensive study of the technical terms 
involved in the understanding of the social studies was 
that described in the volume published by the Commission~ 
on the Social Studies, American Historical Association, 
1/ 
in which Kelley and Krey- present the experience of the 
Commission in its study of objective tests and measure-
ments in the social studies during a period of four 
years. Of nece·ssi ty, the efforts of their testing pro-
gram were focused upon those values which the several 
subject-matter fields had in common rather than upon 
their separate contributions. Understanding of impor-
tant ideas by means of which society functions received 
major importance. 
Since the writer included in the present study only 
those terms from the sixth gradeworld ' history textbooks 
which were to be found on the master list of the Amari-
can Historical Study, it seems necessary that some men-
tion should be made of the reasons f'or the inclusion of 
these terms by the Commission and their method of estab-
jJ Ibid., pp. 1-45 I 
1\ 
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lishing which terms were useful. 
The whole range of public school instruction in 
the social sciences was subjected to analysis. This 
range was interpreted to extend from the first grade 
through the junior college, or sophomore year of col-
lege. A comprehensive analysis was made of the mate-
rial used in college courses in the social sciences, 
texts and more common reference· materials used in the 
elementary and secondary schools, · and news columns of 
typical newspapers. 
Successive limitations were imposed to prevent the 
list from becoming unwieldy, such as, the elimination 
of': (1) ideas of social relationship which could not be 
expressed in a single term, or, at the most, in a brief 
phrase of three or four words; terms designating rela-
tions of' people to the material world; (emphasis upon 
knowledge of' rela tiona among people was thought to 
strike more nearly at the essence o~ the social sci-
ences); (3) functional fac-ts that every normal child 
might be expected to know satisfactorily before he 
reached the fourth grade; (4) those synonyms not hav-
ing universal currency or precise meanings-; (5) dif-
ferent forms of the same word with preference· given to 
the noun form; (6) obsolete and foreign terms. No 
3 
I 
,, 
direct effort was made to determine frequency of oc-
currence, but it was assumed that all the terms in the 
list occur frequently enough to be a potential charge 
upon learning in the social sciences. 
A student who showed a satisfactory knowledge and 
understanding of the functional facts contained in this 
list might be presumed to have studied the social sci-
ences through the junior college, to have an under-
standing of' social ideas beyond the average adult, to 
have capacity for advanced study of the social sciences. 
With the above as.sumptions in mind, the writer felt 
that there might be some justification for the attempt 
to construct a basic list of concepts to be stressed at 
a particular grade level in a particular field of the 
social studies. If' this were done at successive stages 
of instruction, a pupil might be equipped with a back-
ground of social studies concepts which r&search has 
established to be so necessary for understanding. 
It became apparent to those engaged in the· Ameri-
can Historical Study that the preparation of the com-
prehensive list covering all social seiencework 
through the junior college years would require too 
large an amount of time·. It seemed wiser to use the 
original list compiled from text and obvious refer-
'I 
/I 
i 
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ence books used between grades four and · twelve as the 
basis for preliminary test work in understanding. This 
list of some three thousand terms was sent to thirty 
college teachers of recognized scholarship and extend-
ed teaching experience with beginning classes in the 
social sciences in all sections of the United States 
and in all types of educational institutions. These 
judges were asked to grade each item on the following 
bases - whether they expected the graduates of high 
schools enrolled in their courses to show (1} complete 
understanding of the term, (2) some understanding, (3) 
no understanding. 
Although many disadvantage·s were recognized in 
this type of evaluation, the terms were arranged in 
quartiles according to their weightings for importance. 
Inspection of' the results seemed to indicate that · the 
more rarely used and the most difficult were in the 
upper quartile, while the most essential appeared to 
be those easiest or most commonly used• Following this 
inspection as a clue, it was decided to construct tests 
e~e~ly from the two middle quarters~ 
The relationship between achievement in history 
and a knowledge of word meanings would seem obvious. 
I' 
_
1
1_ Yet, in many instances, such a relationship has been 
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overlooked or ignored. In other cases where the need 
has been recognized, often no specific help has been 
offer ed. 
11 
Pressey says: 
~mny probation students had fallen into aca-
demic disfavor because they could not read their 
textbooks intelligently. This problem of reading 
was especially acute in the social sciences. In 
analyzing the difficulties involved, the writer 
inevitably and quickly came upon the paucity of 
vocabulary displayed by these students as one of 
the major causes of inadequate comprehension of 
what was read. y 
Pressey reminds us: 
Naturally, one does not wish children to ac-
quire words for the sake merely of knowing more 
words, but in order that they may read and think:. 
more efficiently. The writer has encountered a 
number of people who are inclined to scoff at any 
study of vocabulary on the basis that such a study 
stresses 'mere words'. Quite true. But no one 
can either read or think without them. Word mean-
ings are the raw materials of constructive think-
ing, and no pupil is going to t hink accurately 
without an adequate vocabular1. Anyone doubting 
the importance of 'mere words in the preparation 
of assignments in history should sit down beside 
a probation student, watch him as he fumbles 
around with his reading, and investigate his think-
ing. After one finds out that he thinks anarchy 
was the outstanding form of government in ancient 
Greece, reciprocity is a form of revenue, and a 
budget is a statement of party principle·s, one be-
gins to get a new sense of' the necessity of master-
ing elementary meanings before advancing to higher 
realms of thought. 
1/ Ibid., p. 155 
y' Ibid., p. 184 
I' 
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ll Brownell and Sims point out: 
Perhaps the most important understandings 
which the child must acquire involve people, 
their relations to one another and to him, and 
his relations to them. 
Associated with this world of people and 
things are' a great variety of symbols, the un-
derstanding of which must of necessity be the 
concern of the school. 
It is impossible to conceive of the learner 
behaving intelligently without acquiring an elab-
orate body of understandings of a symbolic nature. 
Both experimental evidence and common sense justify the conclusion that the understanding of 
such symbols is nece·ssary in order to understand 
the world of things, procedures., and relations. 
The possession of vocabulary, number facility, 
knowledge of rules and principles and formula-s -
these are all essential for successful adjust-
ment to the problems of a complex life. 
?J 
Kelty and Moore in their discussion of _the· Kelty-
Moore Test of Concepts in the Social Studies have this 
to say: 
One is inclined to agree with John Dewey that 
vague meanings are 'the source from which flow most 
bad intellectual consequenc.es 1 • To determine wheth-
er or not children possess clear-cut and vivid con-
cepts of the meanings connected with words becomes, 
therefore, a problem of vital concern to the teach-
er. Measuring or testing concepts is a means of 
measuring or testing thought • 
. . if William A. Brownell and Verner M. Sims, "The Nature 
of' Understanding," Chapter III, Forty-fifth Yearbook of. 
the National Society for the Study of Education, Part I, 
University of Chicago Press, 1946, p. 35 
?J Kelley and Krey, op. cit., p. 228 
II 
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The writer was led to ask if it might not be use-
ful for a teacher to emphasize a few concepts thorough-
ly in a given social studies area.· in a given grade·. The 
teacher could thus consciously aid the pupil in obtain-
ing a wider range of experiencewith the relationships 
involved therein. In too many instances the pupil is 
left to absorb what he may f~om experience or reading. 
All too often he· emerges with a scant and hazy back-
ground of meaningful terms. 
Obviously, concentration on a selected list should 
yield more satisfactory results than the giving of at-
tention at random to any or all words which appear to 
be difficult. Such a list could be reviewed in the 
next year's course·, be what it may, since many of the 
words are to be found in the history terminology of 
other courses and are to be met with in the reading of 
magazines or newspapers dealing with world affairs. Cer-
'- r 
tainly, teaching words in context seem·s to yield the 
best results for vocabulary growth. 
To stress word meanings, ,Rer .§..!!, to create anoth-
er list of terms for 11 drill" purposes, for mere fact-
ual memorization, was not the purpose of this study. 
The writer proposed to discover a list of useful terms 
for 'this grade and for succeeding grades in the hope 
I' 
I 
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that the pupil's understandings of those terms might 
be enriched through activities and through all the more 
enlightened methods of sound vocabulary building. 
·In suggestingljhe need for instruction at all 
grade levels, Krey says: 
It is recognized that terms· have a growing 
and widening meaning which is cumulative through-
out the period of formal instruction, as well as 
later, and is built up, not by one course alone, 
but by all courses in social science, as well as 
by life's experiences outside the classroom. · The 
desired end may be gained more effectively if, 
instead of drilling at one grade level, teachers 
at all grade levels give proper emphasis to the 
terms as they occur in their work, noting the 
different shade of meaning which the different 
situations involve. 
Learning in the social sciences is a constant cu-
mulative process which is only well begun by the time 
the pupil reaches the end of the public school system, 
?J 
according to Krey. Even the most simple of its ideas 
cannot be firmly grasped as the result of one incident 
or one statement of principle. Few of them are mas-
tered even to the extent of a good working knowledge 
in any one grade. But their learning is begun as early 
as life itself and may be greatly accelerated by wisely 
directed instruction during the school years. 
jJ Ibid., p. 484 
y Ibid., P• 48 
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Often the unsatisfactory progress of a pupil may 
be explained by the use of tests calculated to locate 
a special handicap, if one bears in mind that object-
ive data of this nature are always merely a supplement 
to other evidence. That such testing itself may pre-
sent supplementary evidence other than that of the act-
ual pupil response should not be ignored by the alert 
teacher. 
ll 
Phillips reminds us: 
The data involved in most studies have been 
derived from tests which, at best, measure only 
the more immediate, factual aspects and outcomes 
of instruction. And often the expe·riment pro-
duces other evidence, not capable of measurement 
or statistical study, but bearing on the problems 
of motivation, pupil interest and initiative, the 
work spirit of the group, real mastery and under-
standing as opposed to mere fact mastery, which justifies a very great degree of freedom in rat-
ionalizing the meaning and significance of the 
study and which may lead to conclusions as to the 
effectiveness of a technique. And it is upon 
such evidence as this, rather than upon the stat-
istical evidence, that one arrives at some fairly 
well-defined impressions in favor of many of the 
"newer" procedures. When tests are developed 
which will measure or evaluate the intangible 
outcomes of teaching, then perhaps the statis-
tical data will carry more significant implica-
tions. 
1/ Burr W. Phillips, "Investigations in the Field of 
Methods," .Ei th Yearbook of the National Council for 
the Social Studies, Cambridge,Massachusetts: The Nat-
ional Council for the Social Studies, 1937), pp. 65-66 
I 
II 
I 
I 
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Much of the material of the social studies is pre-
sented in textbook form and much of' the emphasis in mod-
ern courses of study is upon the handling of reference 
reading materials. It is most desirable that the ex-
tent of a pupil's knowledge of social studies vocabulary 
be explored to some degree. An objective test of vocab-
ulary in this field could be used for obtaining some 
data for guidance in this respect. An objective test 
of multiple-choice responses might yield results useful 
for diagnostic purposes at the beginning of a unit or 
for checking knowledges at the end of a unit. It is 
recognized that such objective test responses fail to 
measure the depth of understanding or the limitations 
of the concept, but that they do reveal inaccuracies of 
terminology and utter lack of recognition, revealing 
areas of needed enrichment which may be provided by 
the teacher. 
Although the results of such teacher-made tests 
will yield only a rough measure of' the pupil's under-
standings, still, with the knowledge that certain words 
are de:f'initely not known, a teacher may then proceed in 
her effort to create a concept-building program. The 
writer does not propose in this study to discuss how 
such a program may be initiated. Some suggestions for 
11 
T 
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such a program are given by McHale. She points out that 
history teachers are, very clearly, concerned with vocab-
ulary only to the extent to which vocabulary growth is 
a direct aid to achievement in their field. 
In conclusion, the writer wishes to emphasize the 
close relationship between achievement in history and 
extent of word knowledge, the desirability of emphasiz-
ing thoroughly a few well-chosen concepts for each course 
presented, the recognition of the fact that learning is 
a cumulative process and thus constant · review of these 
concepts is desirable since the pupil's understanding 
of a functional fact widens each year until he meets 
the typical range and the limits of its application. y 
Krey reminds us: 
Precision in the grasp of a functional fact 
requires a number of considered illustrations of 
its occurrence, preferably at intervals. Unde.r 
the most favorable conditions, several illustra-
tions are required, and usually many more are 
needed, to give the pupil an understanding of any 
term as it is commonly used. Should he need this 
term for active conduct, even more would be re-
quired. The results of such tests as those of 
Wesley, Kelty, and Parker and Calkins indicated 
that, even in the case of relatively simple funct-
ional facts, some pupils did not attain until the 
twelfth grade the degree of precision that other 
pupils had acquired as early as the fifth or sixth 
grades. 
·1/ Catherine L. McHale, "Vocabulary Building in Junior 
High School," Social Education, III, (December, 1939), 
612-619 
g/ Kelley and Krey, op. cit., PP• 116-119 
-=·=--=--=--===========-
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Pupils of lower ability can be taught funct-
ional facts derived from remote experiences, but 
they require more illustrations, greater emphasis, 
and a longer interval of time than do the brighter 
pupils. 
The effort to teach functional facts by defi-
nition and thus to hasten the process of imparting 
the world's experience is illusory. Until their 
meaning is fortified by experiential material, they 
are mere verbalisms, and, as verbalisms, are soon 
forgotten. The wider and deeper the experience of 
the pupil, the more receptive he will be to defini-
tions and principles. 
It is, of course, very generally accepted that 
there is a definite need to discover those concepts in 
the social studies which are understood by individual 
members of a group in order that the teacher may provide 
work at each pupil's level of understanding. However, 
although many studies have concerned themselves with 
this problem, it is most apparent that there is need 
11 for further work in this field. Krey in his refer-
ence to the study made by the American Historical Asso-
ciation emphasizes this: 
One of the conclusions most forcibly gained 
from this study is that the study of the problem 
of learning in this field is only just begun. Des-
pite all the effort which has been devoted to the 
task not only by this investigation but by the 
many who have attacked the problem before, we are 
scarcely over the threshold of the difficulty. 
Enough has been learned to indicate that the so-
lution of the problem, or indeed, any real advance 
jJ Ibid., PP• 116-119 
II 
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toward the solution, will require the beet efforts 
of the social scientists themselves as well as o.f 
the scholars in educational measurement and ap-
plied psychology. 
14 
CHAPTER II 
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REVIEW OF RESEARCH 
I 
CHAPTER II 
REVIEW OF RESEARCH 
I. THE }ruED FOR GREATER ATTENTION TO VOCABULARY BUILDING 
An analysis of the curriculum in any school w·ill 
show that a large proportion of its topics or problems 
are remote from the immediate experience of children in 
. y 
that school, according to Horn. - Most of the realities 
with which instruction deals are not coni'ronted directly, 
as in observing on a field trip that heavy rains erode 
the soil on tilled, hilly land, but through more or less 
adequate symbols such as language, statistical tables~ 
graphs, maps, and pictures. · Surveys of classroom teach-
ing have repeatedly shown that, as compared with other 
media of instruction; language plays the dominant role. 
Indeed, for many of the problems contained in typical 
curricula in science~ geography; civics, and history, 
it is the only approach to knowledge that the schools 
provide~-
Even in schools in which visual aida, museums, 
~ield trips, and the like are most extensively used, a 
relatively small part of what is taught is or can be 
I "' ' : 
1/Ernest Horn; . 11 Language and Meaning, 11 Forty-first Year-
book of the National Society for the Study of Education, 
Part II, (Bloomi~~ton, Illinois: Public School Publish-
ing Company, 1942), pp. 377-413 
approached through these media. Most of the ideas that 
the student acquires in school are constructed from 
what he reads or hears. Language also plays an impor-
tant part in learning through other instructional media, 
even in the most direct objective experience~ 
The student cannot be given meanings, but can only 
be stimulated and guided in constructing them for him-
self~ How satisfactorily he does this depends upon 
his experience; his. interest, hi.s intelligence, his 
command of language skill, and the vigor, persistence, 
and efficiency of his methods of work~ 
ll 
Horn says: 
Data seem to show that, with the exception of 
a few special types, most of the so-called disa-
bilities in reading, in the students' own verbal 
expression, and in hearing may be more properly 
ascribed to basic disabilities in language sym-
bolization. The fundamental implications of this 
fact for instruction in reading and language have 
often been ignored; and as a consequence more 
technical and peripheral asp.ects, such as phonics 
and eye movements in reading and mechanical drills 
in th~ formal aspects of written and spoken lan-
guage; have been greatly overstressed, both in 
practice and in investigatio.ns, to the neglect of 
the vastly more important functions of language in 
relation to the central thought processes. Cer-
tainly, in the attainment of meaning, it is the 
nature, function, and limitations of verbal sym-
bols in the three dimensions previously described 
which must receive the chief attention. 
if Loc. cit • . . . 
17 
Recent research has demonstrated that most books 
are still too difficult for the majority of pupils on 
the grade levels for which they are intended, accord-
l/ 1.1 ing to Wesley. Meltzer - tested the concepts of chil-
dren in succeeding grades, beginning with the fifth, 
to determine both their specificity and their com-
pleteness. He found that growth was steady through-
out the grades, but that misapprehension and vague-
ness were common~· 
21 Strang says that the vocabulary difficulty of 
some students is so great that college textbooks are 
practically incomprehensible to them. Not only are 
their vocabularies limited, but they have foggy no-
tions about the words they do recognize because they 
have the habit, formed throughout the elementary school 
and high school years, of letting unfamiliar words slip 
by without taking pains to ascertain their precise mean-
ings. 
l/ E. B. Wesley, Teaching the Social Studies, D. C. Heath~ 
1937, p. 287 
:?/ Herman Meltzer, Children• s Social Concepts, Bureau of 
Publications, Teachers College, Columbia University, 1925 
2.1 Ruth Strang, "The Improvement of Reading in College, 11 
Enslish .rourna.l,(col.ed.) XXVI, (September, 1937),548-559 
18 
19 
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11 lf Curoe emphasizes the fact that: 
the thinking process grounds on concepts, and 
concepts become crystalizedin words. If the word-
stuff' is vague and amorphous, the thinking is like-
ly to be so. 
TESTING VOCABULARY KNOWLEDGE 
In spite of the limitless nature of words, they do 
have, at various levels, fairly de·finite mean1n&s, the 
. . ~ 
understanding of which can be- tested. Traxler - has re-
ported that there is a high correlation between word 
2.1 
meaning and total achievement. Bernard, . reporting on 
the relationship of vocabulary to scholarship, says that 
on a testing program extending over a period of six ac-
ademic quarters there was a higher correlation between 
vocabulary score and grade-point average than was the 
correlation byween reading and grade-point average. 
Cronbach - constructed tests of the vocabulary of 
jJ P.R.V.Curoe, rrAn Experiment in Enriching the Active 
Vocabularies of College Seniors, 11 School and Society, 
XLIX (April 22, 1939), 522-524 
~. , Y Arthur E. Traxler, ''The Relationship between Vocabulary 
and Geheral Achievement in the ElementarJ School,"Elemen-
tary School Journal, XLV (February, 1945), 331-333 
2/ Harold W. Bernard, "Some Relationships of Vocabulary 
to Scholarship," School and Society, LI (April 13, 1940), 
494-496 . - -
!±/ Lee J. Cronbach, "Measuring Knowledge of Precise Word 
Meaning," Journal of Educational Research, XXXVI (l~rch, 
194 3 ) , 528-534 .. 
social science and algebra courses in a multiple true-
false form and found a wide range in the precision with 
ll 
which basic terms are used even by teachers. Dunkel in 
connection with his experiment says: 
The results indicate that the discrimination 
between meanings required are not too easy even for 
students completing junior college. In fact, the 
results show clearly that it is little wonder that 
students (and all of us) come to grief with libertx, 
duty, democracy, free enterprise; and the like; 
students have semantic difficulties on a much lower 
level. It is quite possible that college students 
need more elementary training in making distinct-
ions betvreen the meaning of very simple words, and 
that our teaching has begun with too complicated 
materials. y 
Fressey found a coefficient of correlation of .79 
between scores on a test of social terms and a test of 
reading comprehension involving those terms, and a coef-
ficient of .67 between the former test and pupils' marks 
in history. She found evidence to suggest a much greater 
rate of growth between grades four and eight than between 
grades nine and twelve, which she attributed to direct in-
struction in the elementary grades and the lack of it in 
high school. Other studies have borne out the general 
l/ Harold B. Dunkel( ''Testing the Precise Use of' Words," 
College English, V April, 1944), 386-389 _ 
- - -
gj L. C. :Pressey, 11 A Study in the Learning of the Funda-
mental Vocabula~ of History from the Fourth Through the 
Twelfth Grades," Kelley,T.L., and Krey, A.C., Tests and 
Measurements in, the Social Sciences, Scribners, 1934 . 
20 
principle that direct instruction is the surest way to 
11 
vocabulary growth~ Conant suggests: 
The construction of a. series of tests for the 
important reading techniques in each field would 
make possible comparisons between a student's read-
ing ability in different fields which at present 
cannot be made reliably. To what extent are the 
differences in achievement which a student shows 
from one subject to another differences in ability 
to use the reading techniques most appropriate to 
those fields? How are these differences related to 
other factors such as intelligence, interest, pre-
vious experience, extent of previous reading done 
in those fields? To what extent can remedial work 
in reading raise the level of achievement of stu-
dents in those ·subject-matter fields in which their 
reading problems appear? 
VOCABULARY AND THE SOCIAL STUDIES 
gJ 
Wesley points out that the number of words pecu-
liarly characteristic of history has been shown to be 
much smaller than for each of the other fields~ 
The importance of knowing the basic vocabulary of 
the social studies has been amply demonstrated in sever-
2/ 
a.l investigations. In reference to this, Leary . says: 
In the broad area of the social studies lies a 
jj Jl.fa.rgaret M. -Conant; The Construction of a Diagnostic 
Reading Test, Bureau of Publications, Columbia. Universi-
ty, New York, 1942 
y W. B. Wesley, ''Some Criticisms of Word Lists with Par-
ticular Reference- to History," Social Studies, xx::l, 79-82 
2/ B. E. Leary, "The Role of Reading in the Content Fields," 
Improving Reading in the Content Fields, The University 
of Chicago Press, 1947, p. 12 
21 
vast array of language difficulties: time and place 
concepts, often meaningless to children; maps, 
graphs, and pictorial charts, each carryi~ its 
own language and its own implied warning, 'Read me 
carefully''; facts and ideas of a period tbat is 
past and that has been reconstructed through the 
eyes of historians whose interpretations do not 
agree; and modern social problems, too remote from 
youth to permit firsthand investigation. How to 
develop intelli~ent readers of the social studies, 
who have "right' social concepts, "right" under-
standings . of the structure and purpose of history, 
the power to translate map symbols into land-
scape imagery~ and the ability to find, filter, 
and use the facts bearing on social issues is a 
challenge. 
11 Ayer showed that the progress of many children 
in studying history was blocked by their lack of com-
prehension of abstract thoughts and words, as well as 
by involved sentences~ y 
Newburn . in reviewing related investigations 
proved that technical vocabularies are available, and 
that vocabulary is important to adequate reading com-
prehension; while its lack presents "a difficulty to 
-
proper understanding of historical content." Evident-
ly a simplification of the written material does not 
aid understanding very much~ Studies of the vocabula-
l/ Adelaide M • . Ayer, Some Difficulties in Elementary 
School History. Bureau of Publications, Teachers 
College, Columbia University, 1926 
gJ Harry K. Newburn, "The Relative Effect of Two Meth-
ods of Vocabulary Drill on Achievement in American 
History;" (unJ?ublish,ed Doctor's thesis, The University 
of Iowa, -1933) . · 
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ry and understandings of children show that "children 
have vague and incorrect concepts of rather commonly 
used and important terminology" although such concepts 
do improve from grade to grade. 
ll 
Wilson .found that taking course work in the so-
cial studies bears surprisingly little relationship to 
growth in the technical vocabulary of the social stud-
ies. This fact was indicated by the approximately e-
qual degrees of growth shown in New York State for 
school grades in which nearly all pupils were enrolled 
in social studies- courses as compared with those grades 
in which few pupils were enrolled. 
VOCABUIARY BUILDING 
A person's vocabulary appears to depend very large-
· Y 
ly upon opportunity and environment. Haefner . describes 
an experiment in which subjects made marked gains in a 
21 
short time from a casual presentation~ Eurich found 
that by paying specific attention to vocabulary, an ex-
jjH.E.Wilaon, Education for Citizenah1p .• . ~c.Graw-Hill, 
1938, p. 94 . 
. _g/Ra.lph. Haefner, "Casual Learnings of Word Meanings," 
Journal of Educational Research.,d XXV (1932) 267-277 -
.2/A.C .Eurich, "Enlarging the Vocabularies o.f College 
Freshmen," E45:lish Journal (col. ed.) XXI (February, 
1932)' 135-1 1 . - .. 
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perimental group gained an average or 14.1 words apiece 
on a given vocabulary test, while a control group gained 
only 1.7 words on the same test. 
11 
Bernard expresses the belier that students who 
give vocabulary speciric attention may gain about twice 
as rapidly as those whose gain is incidental~ He sug-
gests that it would seem that teachers might do well to 
consider the advisability or givi~~ more specific at-
tention to vocabulary instead or trusting that devel-
opment will be achieved through concomitant learnings. 
In a study of the effect or instruction in mathe-
matical vocabulary upon problem-solving in arithmetic, 
gj 
Johnson . demonstrated that mathematical vocabulary in-
struction leads not only to growth in knowledge of the 
specific terms taught but also to growth in the solu-
tion of numerical problems involving the use of these 
terms. The materials used to bring about greater growth 
in vocabulary, and concomitantly in problem-solving, were 
equally valuable to pupils of all levels of ability and 
initial status in the area under study~ Johnson asks 
: r ' { 
1/ H. W. Bernard, "An Experiment in Vocabulary Building, 
School and Society~ LIII (June 7, 1941) 742-743 
gj H.C ~Johnson; 11 The Effe~t of Instruction in 1-Ia.themati-
cal Vocabulary Upon Problem Solving in Arithmetic;"Jour-
nal of Educational Research, XXXVIII (October;l944) -97-110 
II 
I 
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to what extent the study of vocabulary in science~ 
geography, history; and other subjects aid the pu-
pil in meeting problem situations that arise in those 
ll 
areas of learning. Howe . from the results of his 
study suggests a definite map vocabulary to accom-
pany a text; y 
In an experiment in vocabulary building, Miles " 
found that gains produced by direct teaching carried 
over with little loss for as long as two and one-
half years. A highly useful summary of the impli-
cations of army training experience for vocabulary 
development in regular school instruction is offered 3.1 . 
by Witty; The systematic procedures employed in the 
army literacy program 1'l'ere based upon principles which 
have equal promise if consistently applied in regular 
school work; 
jJ G • . F. Hovre, ."A Study of _the Ability of Elementary 
School Pupils to Read Maps,'' Thirt:y-sectond. Yearbook 
of the National Societ:y for_the Stud:y of Education, 
TBloomington, Illinois: Public School Publishing Com-
pany, 1933) ;·· pp. 491-492 
_2/I.W;Miles "Experiment in Vocabulary Building in a 
High School,d _School and Society; LXI (April 28,1945), 
285-286 
3./ P. A. Vfitty, ''Some Sugf?estions for Vocabulary Devel-
opment in Public -Schools,' Educational Administration 
and Supervision, XXXI (May, -1945);· 271-g82 - -
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SOME CONCLUSIONS REACHED BY THE AUTHORS OF THESE STUDIES 
A person's vocabulary depends very largely upon op-
portunity and environment. Students who give vocabulary 
specific attention may gain about twice as rapidly as 
those whose gain is incidental. Teachers should con-
sider the advisability of giving more specific attention 
to vocabulary instead· of trusting that development will 
be achieved through concomitant learnings. Vocabulary 
gains produced by direct teaching carry over with little 
loss for as long as two and a half years. It would be 
worthwhile to investigate any changes in scholarship ra-
ting which accompany a planned program of vocabulary · de-
velopment. 
There is a higher correlation between vocabulary 
score and grade-point average than wa·s the correlation 
between reading and grade-point average. Total scores 
in vocabulary and total scores in algebra show a signif-
icant correlation. Mathematical vocabulary instruction 
leads not only to growth in knowledge of the specific 
terms taught, but also to growth in the solution o~ nu-
merical problems involving the use of these terms. The 
ability to use- words precisely is as closely related to 
comprehension in reading as is vocabulary range. 
! 
I 
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Most of the ideas that the student acquires in 
school are constructed from what he reads or hears. 
The general intellectual competence of a person with 
a demonstrated vocabulary of 20;000 words must be 
greater than that of one with but 2;000 words at his 
command. Language is deeply involved in most, if not 
all, of the factors into which intelligence has been 
analyzed. The predominance of verbal symbols in 
thinking is generally admitted; some writers go so 
far as to identifY symbolization and thought~ The 
thinking process grounds on concepts, and concepts 
become crystalized in words. A more adequate vocabu-
lary will broaden the student's concepts in such a 
vray as to improve the quality of his thinking~· 
27 _____ _ 
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CHAPTER III 
PIAN AND CONDUCT OF STUDY 
The problem was to gain an insight into the ele-
ments involved in the learning of the concepts of world 
history on the sixth grade level as it is presented 
in those textbooks commonly used by sixth grade pu-
pils. The research in the field of social studies 
vocabulary and of vocabulary development was reviewed. 
In order to determine a basal vocabulary list of 
useful terms it was necessary to inspect textbooks, 
check terms with those included in research studies 
involving these knowledges, to construct a multiple-
choice test for the measurement of the concepts, to 
correct and list those terms known, and to classify 
the test scores in order to discover the range of vo-
cabulary knowledge. 
Three textbooks used in all of the sixth grades 
of a town were inspected and from them were chosen by 
inspection 196 terms. Only those terms were selected 
which seemed to fall under the classification of' words 
recognized as necessary and sui table for an unders·tand-
ing of world history at the sixth grade level. 
Any of the words that were found to occur on the 
jl ·==~==~ik=~·~===- --
,, 
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Sullivan List for the 4th, 5th, and 6th grades were 
omitted, as such words were assumed to be quite fa-
miliar to the pupils because of frequency of occur-
rence in general reading• It was assumed that because 
such words occurred frequently in general reading they 
would not need the specific attention that other less 
familiar concepts might require. Those words which 
were on the Sullivan List were eliminated by a * on 
the original list. 
The Sullivan List is a selected vocabulary list 
which was obtained as the result of a study of fifteen 
4th, 5th, and 6th readers and social science books. 
The Gates Primary and Durrell Word Lists as well as 
the combined word lists from ten third readers were 
used as a basic vocabulary from which to proceed. All 
new words occurring in the fourth readers were listed. 
If a word occurred in at least seven of the fifteen 
books of a grade, it was retained for the final list. 
The fifth and sixth grade books were studied and the 
vocabulary selected in the same manner. 
Any words not occurring on the American Histori-
.J/ 
cal Association List were omitted because they were 
1/ Truman L. Kelley and A. C. Krey, Tests and Measure-
ments in the Social Sciences, Charles Scribner's Sons, 
1934, pp. 502-609 
30 
not considered to be suitable for inclusion on a list 
limited to history terms al~ne. This was a needed 
check on a list chosen by inspection. These words 
were indicated by a # on the original list. 
Fifteen world history textbooks of current usage 
were then inspected in order to discover whether or not 
the remaining words were used in them. Any words that 
did not occur in at least seven of the fifteen texts 
were eliminated and were indicated by an X. 
From the remaining words, a multiple-choice test 
was constructed in an attempt to measure the knowledge 
of these terms. Alternatives were selected for the 
most part from responses of a given class, asked to 
define in a word or phrase the meaning of these terms. 
The distribution of correct answer positions was deter-
mined by tossing a die. 
The writer attempted through the administration 
of this test to measure roughly whether or not with-
out specific instruction these terms were recognized 
and by what per cent of the pupils. 
The entire sixth grade population o£ a town in 
Massachusetts was tested, 247 pupils in eight schools. 
All of these pupils had completed a sixth grade course 
in world history. The tests were given by the regular 
31 
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teachers and were scored by the writer. No time limit 
was imposed. The test was given two weeks before the 
ending of the school year. 
-===---- -~= 
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l CHART I ORIGINAL LIST 
#acropolis contest #javelin *port 4 
!~'a-labaster 6 *cylinder 5,6 . joust prehistoric 
#amber icyf.ress *jury 6 ~rimitive 6 
.amphitheater de ta. *laurel 4 #prophecy 
*ancestor 5 #deluge #lava. .prophet 
ancient .democracy Xleague province 
#-aqueduct #desert *legend 6 #pyramid 
~arch 4 Xdictator *litter 4 ~ransom 4 
#archaeologist #discus loom *rebel 5 
-architecture Xdominion *mantle 6 #refinery 
arena #dramatist #marathon .relics 
#arid #dune *marble 4 representa.tiv 
*armor 5 itebony 4 *martyr 6 *reptile 6 
artisan #eclipse #mason republic 
#astrologer .emperor .merchant #reservoir 
'!."astronomy 6 empire *metal 4 #scourge 
#bale #epic *migrate 4 ~scribe 6 
Xbanish #equator *minstrel 4,5 #scriptures 
barbarian #famine #mortar #scrolls 
#barley ~fertile 5 *mosaic 6 !"sculptor 6 
.barter *festival 5 #muse *serf 6 
Xbasilica feudalism #museum #serpent 
*besiege 6 #flax #myth #shepherd 
*brazier 6 fleet *mythology 6 '!."shield 4 
bronze *flint 5 #navigable #sirocco 
#camel forum .noble . squire 
*.canopy 4 #frieze Xnomad *stadium 6 
capital city Xfrontier #oasis #statue 
captive *galley 6 #obelisk #survey 
#captivity- garrison official *.tapestry 6 
*.caravan 6 *geometry 5 *oracle 6 temple 
castle *glacier 6 *orator 6 *terrace 5,6 
#catacomb gladiator #papyrus #testament 
X cavalry #glaze ~archment 6 >lttextile 6 
century #granary #pastoral toga. 
chariot .guild . #pasture tournament 
citizen *harbor 4;5 .patrician #translate 
civilization *helmet .5 peasant Xtribune 
#clue #herdsman X pedagogue · Xtribute 
.code *hieroglyphics 6 pemnsu1a. triumph 
colony #historic persecute X tyrant 
#colosseum Ximmigrant #persecution *tunic 5 
#column *implement 6 .pharaoh #valley 
#commandment #incense #philosopher #vandal. 
. commerce ~inscription 6 #pillar .vassal 
community Xinterpretation .plain #vegetation 
11 #communication #irrigate *plateau 4 X villa 
1 Xconspira.tor .irrigation plebeian #wares 
1 consul *ivory 4;5 plunder i.l'weapons 5 l_ ,, 1, ___ 
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Author 
l., l?urnham' 
Smith 
2. Campbell,E.F., 
Webb,V .L., 
and Nid.a, W.L. 
3~ Clark, 
Marion G. 
4~ Evans, 
Lawton B~' 
5. Freeland, G. 
and Adams, 
J. T. 
6. Gordy, W. F. 
7. Hartman, G~ 
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Title 
Our Begin-
nings in 
Europe and 
America 
The Old 
World Past 
and Present 
Westward 
Toward 
America 
Our Old 
World Be-
ginnings 
America's 
World 
Backgrounds 
American 
Beginnings 
in Europe 
Builders o"E 
the Old 
We>rld 
Publisher, Date 
and Pages 
John c. Winston~ 
Philadelphia., 
1930' 381 pp. 
Scott Foresman 
and Co., Chi.ca.-
go, 1937,582 pp. 
Charles Scrib-
ner's Sons, 
Boston, 1936, 
402 PP• 
Benjamin H. San-
born and Co., 
New York, 1927, 
370 PP• 
· charles Scrib-
ner's Sons 
Boston, 1942 
501 PP~ 
Charles Scrib-
ner• s Sons, _ 
Boston, 1925, 
337 PP• 
D. c. Heath 
and Co. 1 ~ Bos-ton, l9,4b, 
468 pp~' 
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)300KS USED FOR CHECKING THE VOCABULARY LIST 
Author 
8. Hawley, H. L. 
9. Knowlton, 
D.C. and 
Wheeler, 
M.A~ 
10~ McClure, C .H., 
Scheck, C .c ~· , 
and 1Afright, 
w.w. 
11. McGuire, E. 
12. Meyer, J.G., 
Hamer,· o.s., 
and Grisso, L. 
13. Reynolds, J.J., 
Taylor, G.A., 
Coleman, J .H., 
and Lefferts,W. 
14. Rogers, L.B., 
Adams, F.; and 
Brown, w. 
15~ Salisbury,E.I.; 
and Stedman, 
L.M~ 
Title 
'Adventures 
in Old 
World 
History 
Our Past in 
Western 
Europe 
The Story of 
Ancient 
Times 
Glimpses in-
to the Long 
Ago 
The Old World 
and Its Gifts 
Old World Ori-
gins of Amer-
ican CiViliza-
tion 
Story of 
Nations 
Our Ancestors 
in the Ancient 
World 
l?ublishexi, Date 
and Pages 
Ginn and Co., 
Boston, 1935, 
452 pp~ 
American Book 
Co., Boston, 
1935, 346 PP• 
Laidlaw Broth-
ers, 1937, 
338 pp. 
The Macmillan 
Co., New York, 
1938, 333 pp. 
Follett Pub-
lishing Co. 
Chicago, 1949, 
552 pp~ 
Noble and 
Noble, New 
York, 1938, 
269 PP• 
Henry Holt and 
Co.; New York, 
1940, 761 pp~ 
Little Brown 
and Co.;· 1938, 
396 pp~ ' 
35 
II l~-========ll===== 
I 
I 
II 
I 
I· 
h 
II 
Jl 36 
- -=--=----=.::::-:-::. -r~ ~-~--==-=-:..=:-
-=--=== - ::::::==__ -=-==---=---
I! 
ji TABLE I 
II BOOKS IN WHICH ITEMS WERE FOUND 
,, 
I 
'I I· II 1 
I 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 -Total 
J 1~amph1the-x X X X X X X X X X 10 
ater 
2~ancient X X X X X X X X X X X X X X 14 
I 3 -~a.rchi- X X X X X X X X X 12 I X X X tecture I 4~arena 8 1: X X X X X X X X ,. 
II 
5~artisan X X X X X X X X X 9 
I! 6~ban1sh X X 2 
II 
7.barbarianx X X X X X X X X X X X X X 14 
8 .barter X X X X X X X 7 
9~basilica X X X X 4 
10~bronze X X X X X X X X X X X X X 13 
1l~capital X X X X X X X X X X X X X X X 15 
city 
12captive X X X X X X X :X X X X X 12 
13.castle X X X X X X X X X X X X X 13 
14~cava1ry X X X 3 
15~century X X X X X X X X X X X X 12 
16~chariot X X X X X X X X X X X X X X 14 
17 ~citizen X X X X X X X X X X X X X X X 15 
18.civili- X X X X X X X X X X X X X X X 15 I 
I za-tion 
I I l/ These -numbers ,I correspond with those on the previous page. 
I II 
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TABLE I (continued) 
. 
BOOKS IN ~iHICH ITEMS WERE FOUND 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 Total 
X X X X X X 
X 
21.commerce x x x x x x X 
II ::::::::yx 
I ator 
,j 24.consul 
I. 
X X X X 
X X 
X X X X X 
ij 
25.contest X X X X X X X 
li 
I 
I 
I 
26.democracyx x 
27.d1ctator 
28.dom1n1on 
29.emperor x X X 
30~emp1re X X X 
31.feudal- X X 
ism 
32~fleet X X X 
33.forum X X X 
34.front1er x X 
35.garr1son x X 
36.;g1ad1atorx X X 
37.gu11d X X X 
X X X X 
X X X X X 
X X 
X X X X X 
X X X X X 
X X X X X 
X X X X 
X X X X X 
X X 
X X 
X X X X X 
X X X 
X X X X X 
X X X X X X 
X X X X X 
X X X X 
X 
X X X X X 
X X X X X X 
X X X X X 
X X X 
X X 
X X X X X X X 
X X X X X X X 
X X X X X 
X X X X X 
X X X X X 
X X 
X X X X X X 
X X X X X 
1! 
13 
12 
9 
3 
10 
13 
11 
8 
4 
15 
15 
12 
12 
13 
4 
6 
14 
11 
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38.1mm1- X 
grant 
39.1nterpre-
tation 
40.1rr1ga-
tion 
41~joust 
42.1eague X 
43.1oom X 
44.merchant x 
45.nob1e X 
46.nomad 
47~off1c1a1 
48.patr1- X 
cia.n 
49.pea.sa.nt 
50.peda.gogue 
5l.pen1n- X 
aula 
52.perse- X 
cute 
53.pha.raoh 
54.p1a.1ns X 
55.plebe1an x 
56.plunder X 
_j __ 
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i' 
2 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
X 
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TABLE-I (continued) 
BOOKS IN -WHICH ITEMS WERE FOUND 
3 4 5 6 7 8 9 ~0 11. l2 13 14 15 . 
. -
X X X 
X X 
X X X X X X X X X 
X X X X X X X X X X 
X X 
X X X X X X 
X X X X X X X X X X X X X 
X X X X X X X X X X X X 
X X X X 
X X X X X X X X 
X X X X X X X X 
X X X X X X X X X X X 
X X X X 
X X X X X . X X X X 
X X X X X X 
X X X X X X X X X X X 
X X X X X X X X X 
X X X X X X X 
X X X X X X X X X X 
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Total 
5 
2 
10 
10 
3 
8 
15 
14 
5 
9 
10 
12 
4 
11 
8 
12 
11 
9 
12 
TABLE I (continued) 
-
BOOKS IN WHICH ITEMS WERE FOUND 
1 2 .. 3 4 5 6 7 8 9 10 11 12 13 14 15 "'Total 
i 
I -----------------------------------------------------------
X ·51 .prehis-
toric 
58.prophet x X X 
59.prov- x x x 
ince 
6o:re1ies x x x 
61.repreaen-x x 
ta.tive 
62.repub1ic x x 
X X X 
X X X 
X X X X X 
X X X 
X X X X X 
X X X X X X 
63.squ1re x X X X X X X 
X X X X 
X X X X 
X X X X 
X X X X 
X X 
X X X X 
X X X 
8 
10 
12 
10 
9 
12 
10 
64.temp1e X X X X X X X X X X X X X X X 15 
65.toga. X X X X X X 
66.tourna-
ment 
67.tribune x 
X X X 
X 
X X X X X 
X X X X X X 
X X X X 
68.tribute X X X X X X 
69.triumph x x X X X X X X 
70.tyra.nt x X X X X 
71. va.asa.l x X X X X X X X X X 
72.vi11a. X X X 
11 
9 
6 
6 
8 
5 
10 
3 
I 
I 
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VOCABULARY TEST 
NA1-1:E •••••••••••••••••••••••••••••••••••••••••••••••••••••• 
SCHOOL • ••.•••••.•..•• • ••••.••••••••••••••••••••••.•••••••• 
DIRECTIONS. In the parenthesis after each question write 
CLEARLY the number of the word that makes the 
sentence most nearly true. Circle the word 
chosen. 
SAMPLE. DOWN means the same as 
1 up 2 below 3 from 4 out 
1. AMPHITHEATER is a 
1 noble 2 race 3 building 4 school 
2~ ANCIENT means 
1 dark 2 loud 3 recent 4 old 
3. ARCHITECTURE means 
1 building 2 destruction 3 climate 4 astronomy 
4. An ARENA is a 2 small theater 
( ) 
~ I 
( 
( 
( 
) 
) 
I 
>' 
1 walled garden 
3 round house 4 central space ( ) 
5. An ARTISAN is a 
1 picture 2 well 3 skilled worker 4 oil paint 
6. A BARBARIAN is 
1 uncivilized 2 far 
7. To BARTER means to 
1 bat 2 drink 
8. BRONZE is a 
1 metal 2 gold 
9. The CAPITAL city is the 
1 chief 2 largest 
10. A CAPTIVE is a 
1 prisoner 2 leader 
3 old 4 wicked 
3 trade 4 interrupt 
3 medal 4 stone 
3 oldest 4 richest 
3 circle 4 cloth 
( ) 
( ) 
( } 
( ) 
( ) 
( ) 
!40 
11. A CASTLE is a 
1 fortress 2 tower 3 home 4 drawbridge ( ) 
,... 
12. A CENTURY is a 
1 hundred 2 thousand 3 middle 4 year ( ) 
13. A CHARIOT is a 
1 church 2 charity 3 carriage 4 chair ( ) 
14. A CITIZEN is a 
1 merchant 2 child 3 resident 4 man ( ) 
15~ CIVILIZATION means 
1 barbarism 2 refinement 3 freedom 4 peace ( ) 
16. A CODE is a 
1 bay 2 fish 3 rules 4 shelter ( ) 
17. A COLONY is a 
l large island 2 store 3 frontier 4 group of people ( ) 
18. COMMERCE means 
1 meeting 2 trading 3 talking 4 governing ( 
19 ~ A COMMUNITY is a 
1 hospital 2 village 3 play 4 partner 
20. A CONSUL is a 
1 meeting 2 head official strict rule 4 comfort 
I 21~ A CONTEST is a 
1 program 2 competition 3 prize 4 protest 
22. DEMOCRACY means 
23 ~ An EMPEROR is a 
1 lawmaking 2 set of rules 
3 mob 4 government by people 
1 district 2 leader 3 distance 4 ruler 
24. An EMPIBE is a 
1 referee 2 city 3 building 4 nation 
25. FEUDALISM means 
( 
( 
( 
( 
( 
{ 
) 
) 
) 
) 
) 
1 fighting 2 government 3 recognition 4 freedom ( ) 
26. A FLEET is a 
1 group 2 army 3 even number 4 storm ( ) 
41 
42 
) 27~ A FORUM is a 1 ~oreigner 2 fort 3 market-place 4 temple ( 
28~ A GARRISON is a 
1 jail 2 foreigners 3 underground passage 4 soldiers( ) 
29. A GLADIATOR is a 
1 flower 2 rower 3 minstrel 4 fighter ( ) 
30 ~ A GUILD means 
1 church 2 troops on horseback 3 city 4 association ( ) 
31~ IRRIGATION is 1 cultivating soil 2 watering land 
3 hurting 4 changing ( ) 
32. A JOUST is a 
1 court 2 laugh-maker 3 combat 4 joke ( ) 
33~ A LOOM is 1 part of a castle 2 a sad person 
3 a weaving machine 4 a mold ( ) 
34~ A ~1ERCHANT is a 
1 prophet_ 2 seaman 3 trader 4 rich person ( ) 
35~ A NOBLE is 
1 hungry 2 ~ree 3 of high rank 4 old 
' 
) 
36. AN OFFICIAL is 
1 real 2 similar 3 in authority 4 natural ( ) 
37. A PATRICIAN is a 
1 religion 2 doctor 3 writer 4 nobleman ( ) 
38: A PEASANT is a 1 bird 2 one of lower class 
3 footrace 4 quiet person ( ) 
39~ A PENINSULA is a 
1 island 2 point of land 3 inland sea 4 Roman house ( ) 
40. To PERSECUTE means to 
1 ignore 2 save 3 condemn 4 torment ( ) 
41~: A PHARAOH is a 
1 friend 2 ruler 3 piece 4 small amount ( ) 
42. A PlAIN is a 
1 desert 2 level land 3 high hill 4 plateau ( ) 
43~ A PLEBEIAN is a 
1 commoner 2 prize 3 house 4 plateau ( ) 
44. To PLUNDER means to 
1 disappear 2 mistake 3 rob 4 plot ( ) 
45. PREHISTORIC means 
1 long ago 2 glad 3 large 4 group of stories ( ) 
46. A PROPHET is a 
1 merchant 2 god 3 foreteller 4 herald ( ) 
47~ A PROVINCE is a 
1 kindness 2 division of country 3 old saying 4 food( ) 
48. RELICS are 
1 remains 2 laws 3 stories 4 relatives ( ) 
49. A REPRESENTATIVE is a 
1 relative 2 substitute 3 volunteer 4 friend ( ) 
50~ A REPUBLIC is a 
1 citizen 2 law 3 freedom 4 government ( ) 
51. A S~UIRE is a 
1 woman 2 landowner 3 friend 4 writer ( ) 
52. A TEMPLE is a 
1 dome 2 castle 3 Greek house 4 place of worship ( ) 
53. A TOGA is a 
1 snake 2 dance 3 cloak 4 clay tablet ( ) 
54. A TOURNAMENT is a 
1 torture 2 contest 3 monument 4 trip ( ) 
55. A TRIUMPH is an 
1 instrument 2 judge 3 celebration 4 slave ( ) 
56. A VASSAL is a 
1 ship 2 dependent 3 book 4 lord ( ) 
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CHAPTER IV 
ANALYSIS OF DATA 
Fifty-six terms were listed to be used in this 
study. The exact method of arriving at this list is 
explained in Chapter III. A test was built for diag-
nosis. In scoring the test, the writer's interest was 
in discovering what proportion of the pupils did not 
know the meaning of each term used. On the basis of 
the results from the test administered and the table 
of percentages compiled from these results it would 
appear that some terms are of special difficulty, 
even after a course in world history in which these 
terms frequently appear, judging from the frequency 
of their appearance in the textbooks analyzed~ It 
was equally interesting to note that almost all of 
the pupils were able to identify other terms. The 
test can be said to give a rough estimate, at least; 
of the difficulty of each term selected , for pupils 
in the sixth grade~ 
Thirteen of the terms were difficult for 5Q% or 
more of those tested~ 
Twenty-four of the terms were difficult for 33% 
or more of those tested~ 
!i 
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TABLE II 
ITEMS ARRANGED IN DESCENDING ORDER OF 1·USCONCEPTIONS 
No. of Item Item %Wrong 
56~ vassal 83 
I 
. I' 
il 25~ feudalism 80 
II 
,I 
49. representative 76 il 
II 
28. garrison 68 
20; consul 67 
40. persecute 66 
18~ commerce 63 
32. joust 63 
15~ civilization 60 
37. patrician 57 
16~ code 51 
4. arena 51 
46. prophet 50 
48~ relics 48 
51. squire 47 
44. plunder 47 
53. toga 46 
l/ These numbers indicate the number of the item as I 
I 
I 
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1t was in the arrangement of the teat. ____ j' 
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TABLE II (continued) 
ITEMS ARRANGED IN DESCENDING ORDER OF MISCONCEPTIONS 
- . 
No. of Item Item %Wrong 
17~ colony 45 
s. artisan 44 
27. forum 40 
43. plebeian 39 
29~ gladiator 37 
26. fleet 36 
11~ castle 34 
3~ architecture 33 
38. peasant 30 
so. republic 30 
31~ irrigation 30 
ss. triumph 30 
30. guild 28 
36. official 27 
42. plain 27 
34. merchant 26 
7. barter 26 
22~ democracy 25 
1. amphitheater 25 
r------
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-TABLE II (continued) 
ITEMS ARRANGED IN DESCENDING ORDER OF -MISCONCEPTIONS 
- -
No. of Item Item %Wrong 
21~ contest 25 
47~ province 23 
24. empire 23 
33~ loom 22 
9~ capital 22 
39~ peninsula 21 
23~ emperor 19 
41. pharaoh 19 
14. citizen 19 
52. temple 17 
54. tournament 17 
45. prehistoric 16 
8. bronze 14 
19~ community 14 
35. noble 10 
6~ barbarian 10 
13~ chariot 9 
12. century 7 
10. captive 6 
2~ ancient 3 
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The range of total scores was then listed. No 
one of those tested had a perfect score. With a pos-
sible score of 56, the highest score was 54 and the 
lowest score was 7. The median score was 38 and the 
mean score was 36. 
On the basis of the results of this particular 
test it would appear that 45 of the 247 pupils tested 
did not know half of the terms used on this test and 
that those 45 pupils are in need of special instruc-
tion in order to assist them in the building of need-
ed social studies vocabulary. The median and mean 
were close together and revealed that the average 
number of terms known was about two-thirds of those 
listed~ 
I 
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'!'ABLE III 
RANGE OF TOTAL SCORES OF PUPILS1 
Score Frequency 
56 0 
55 0 
54 1 
53 3 
52 3 
51 4 
50 5 
49 7 
48 8 
47 6 
46 8 
45 9 
44 11 
43 11 
42 8 
41 13 
40 14 
39 9 
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11 
Score 
38 
37 
36 
35 
34 
33 
32 
31 
30 
29 
28 
27 
26 
25 
24 
23 
22 
21 
1 20 
I 
II 19 
I 
TABLE III (continued) 
RANGE OF .. TOTAL SCORES OF PUPILS 
_Frequency 
7 
9 
8 
10 
9 
6 
7 
8 
6 
6 
7 
3 
2 
3 
2 
5 
3 
6 
4 
1 
MEDIAN 
MEAN 
-==T-. ----~-==----=-==--· 
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School of Education 
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51 
68% 
64% 
52 
TABLE III (continued) 
RANGE OF TOTAL SCORES OF PUPILS 
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CHAPTER V/ 
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CHAPTER V 
S~~y AND CONCLUSIONS 
In this study the following attempt was made: 
1~ to determine a basal list of terms appearing 
in a sixth grade world history course 
2~ to measure, in so far as possible, what pro-
portion of the students taking the course up-
on which the list was based could at least 
identify these terms~ 
A list of 56 terms was retained from an original 
list of 196 terms. Those terms occurring on the Sul-
livan List were omitted, and those not occurring on 
the American Historical Association List were omitted~ 
Those terms not appearing in at least 7 of the 15 text-
books inspected were omitted~ 
With these 56 terms a multiple-choice test was 
built. This teet was administered to a population of 
247 pupils in the sixth grades of eight schools, the 
entire sixth grade population of a town in which a 
world history course was given to the sixth grade~ 
Although there is no way of determining exactly 
which words might be emphasized at this grade level, 
such a method of selection seemed to provide a basis 
for a sampling of such social studies terms, since 
these terms were selected from the texts used by the 
students during their year of world history. 
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A grouping of the 56 words according to difficul-
ty presents a clue as to those which need special at-
tention in teaching. 
The most difficult word, known by only 17% of the 
group was vassal. Feudalism was known by only 20%. 
Representative was known by 24%. 30% to 40% of the 
pupils knew garrison, consul, persecute, commerce, 
joust, civilization. 40% to 5o% knew patrician, ~. 
arena., prophet. 50% to 60% knew relics, squire, .J2l.lm.-
,ill, toga, coloey, artisan, forum. 60% to 70% knew 
plebeian, gladiator, fleet, castle, architecture,~­
~' republic, irrigation, triumph. 70% to 8Q% knew 
guild, official, plain, merchant, barter, democracy, 
amphitheater, contest, RTOV1nce, empire, lQQm, capital, 
peninsula. 80% to 9Q% knew emperor, pharaoh, citizen, 
temple, tournament, prehistoric, bronze, community, 
noble, barbarian. 90% to 97% knew chariot, centyry, 
captive, ancient. 
The results of this study revealed: 
1. that some terms were difficult for sixth grade 
pupils; 
2. that 18.% of the pupils did not know half of the 
terms; 
3. that the test wa.s within the ability of most of 
the pupils; 
l 55 
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4. that the elementary schools should identify those 
pupils who need help in this area and offer speci-
fic assistance to remedy this disability; 
5. that the test should be revised. 
On the basis of the results of this study, it 
would appear that there is a need for specific in-
struction in this area. 
Limitations of Studi 
1. The list of terms was too brief for accurate sampling. 
2. The selection of books was dependent upon those in 
use in one school system. 
3. The study was based upon results obtained by test-
ing children from only one community. 
4. The number of pupils tested was 247 which is not suf-
ficient for accurate interpretation. 
Sussestions for Further Research 
1. The revision of the tests. 
2. The administration of the revised test to a larger 
population. 
3. The building of similar tests of the vocabulary con• 
tained in sixth grade English, arithmetic, spelling, 
reading, and science textbooks. 
4. The- building of exercises for the correction of vo-
cabulary weaknesses. 
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